


The National Parents Council want to see an Ireland
where every child has the opportunity to reach their full
poten"t_ial

The National Parents Council exists to ensure that afl
parents are supported and empowered to become
effective partners in their children’s education. NPC will
work toincrease the capacity and capability of the
education sector, to achieve true partnership and deliver
better outcomesfor all children.and young people.

IPC kihows that when parents and schools work
ogether, children do better. Therefore, NPC believes

Valed: Parents should be viewed as
full partners in the decisions that
affect their children and their family.
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SERVICE DELIVERY

NPC’s services are developed to empower parents so
that they can support their children in all aspects of
education.

HELPLINE
The NPC-'helpline is a national confidential service for
parents. The helpline staff listen and give information:and
support to parents to help them make the best possible
decisions for and with théir children.

TRAINING AND DEVELOPMENT
The NPC Training and Development programme is a
national programme of training, development and
‘support for parents. The purpose is to empower parents
to play an active partin their child’s education at every
level.

WEBSITE
The NPC’s website www.npc.ie aims to provide parents
with information regarding education at early years,
-primary and post primary levels.

ADVOCACY

PC engages in awareness-raising activities'and
ampaigning and lobbying at a national level on the
bjectives of its Strategic Plan.

REPRESENTING PARENTS

;;NPC represents the voice of parents through

representation on external bodies and other mediums.
:_;.{5?'* NPC consults with parents and brings parents’ views to
" bear on education policy.

BUILDING PARTICIPATION
NPC builds participation strategies and activities to
ensure parents and children are an integral part of the
work of NPC.



This report is organised into six sectjons.

s Section 1 presents the overall analysis and results of the surv
combining responses from all school types.

e Sections 2-6 provide a more detailed breakdown, focusin
specificeducational settings:

Early Years
Primary
Post-Primary
Special Schools
Special Classes within Mainsiream Schools:

Q O 0O o ©

breakdowns.
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Surveys

A survey titled Covid-19 was sent to parents to collect feedback. The survey
‘asked a number of questions to find -out how parents felt: about their
children’s experiences during the Covid-19 pandemic; and any cufrent
lasting effects.

It included a mix of multiple-choice questions, rating scales, and open-
ended questions. This gave parents the opportunity to choose answers that
suited their views and also share extra thoughts. Parents were also asked to
tell us how well schaols supported their child’s learning needs. The main
results of the survey, including key points and parents’ opinions, will be
shared in this section.




Survey Findings

When parents were asked about the type of educational setting their child
attended during the COVID-19 pandemic, only a small number of children
attended special classes in mainstream schools and special schools. The
majority of parents reported that their child was in a primary school setting,
while fewer children were in early years or post-primary settings (see Figure
1),
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Parents were asked 1o rate the extent to which school closures affected
their child. Most responses weré between 7 and 10, indicating a strong
impact. Fewer parents gave moderate scores between 4 and 6, while a
smaller number rated the effect between 0 and 3 (see Figure 3).
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To what extent did the schosal closurées affect your child?
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Parents shared a wide range of experiences about. how school ¢lc
affected their children, While some said their children were not
affected or were too young to notice, others described more ser
impacts. Many parents reported academic challenges, including falli
behind in learning, poor standards of online-education {or none at all}, an
delays in identifying learning needs. Emotional and social effects were also
commion, with children missing their friends, feeling lonely, or developing
anxieties about social interaction and hygiene. Some children showed
behavioural changes or physical effects, while others refused to return. to
school.

A few families found positive aspects in the closures, such as spending
quality time together, relief from bullying, or a-break from a rigid curriculum
that did not suit their child’s needs. Parents also mentioned the difficutty of
balancing work and supporting their children’s learning, especially during
the first lockdown. | '

“This is.a summary of the.parents' voices; pleass rafer to the appendix for full answers.

When parents were asked what should be done differently if a similar event
happened in the future, they suggested a variety of approaches. The most

popular options included preparing hybrid learning plans in advan '
providing small-group or one-on-one tutoring, and avoiding school clost
Many parents also recommended providing printed materials for st

prepared. A few parents supported keeping some learning on
schools are open, and only. & small number favoured foltow
procedures as during the Covid-19 pandemic or extending,
{see Figure 5).
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Parents shared a variety of thoughtful and sometimes passionate ideas
about how education could be carried out differently in future emergencies.
Some felt that the pandemic response did. not pay enough attention to.
children with additional needs, noting that Ireland was slow to prioritise
their return to school compared with other countries. Others highlighted
the need for consistent plans across schools, as experiences varied widely —
some schools provided excellent support, while others offered very little
contact or guidance. | |

A few parents suggested regular training for teachers in IT and digital tools
to ensure readiness. Others recommended making remote learning mor
interactive and social, including activities such as storytelling, chatting,

sp'_aces_,_ shorter schoot hours with blended learning models, and i
communication between schools and families.

Some parents expressed frustration with fear-based me
COVID-18, saying it caused anxiety and confusion for child

-ap‘p.rtjpl‘-i-ate edu_c-atio'na_l_ videos, a'h'-d. more ﬂe}ci_bl y
curficulum: that go beyond core subjects: A fe

‘teacher meetings to monitor progress.

“This is 2 summary of the parénts’ voices; please refer to the appendix for fll answers,
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Parents were asked to rate the impact of school closures on their child's
transition between school settings. The majority gave a 'hi_g'h rating (7-10),
indicating a strong effect. A smaller group gave a moderate score (4-6),-and
the fewest rated the effect as low (0-3) (see Figuie 7).
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Parents were asked to rate the extent of COVID-19 school closures on their
child’s current attendance. The majority of'_par._entsw.ho_ chose to answer this
optional question gave mid-range ratings (5-7), indicating:a moderate effect.
A smaller number of parents gave high ratings (8-10), and the smallest group
gave low scores (0-4) (see Figure 9).

60

Py [43]
[aw] ]

Number of Parents.
g vt
[ ]

20
10,
0' s
0 1 2 3 4 5 & 7 8 9 i
No Effect Very Affected

{Figure 9}
To what extent has vour child’s current attendarnce at school been affected by school
clostres during Covid-19?

When parents were asked whether their child had access to a device and
internet for remote learning, most parents said their child was e ' '
partially equipped. A small number reported no access, or tha
were Used for learning (see Figure 10).
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When parents were asked how confident they felt supporting their child’s
learning at home during school closures, nearty half said they felt somewhat
confident. Fewer reported feeling either not confident or very confident
(see Figure 11).
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How confident did you feel supporting your chitd’'s learning at home?

When parents were asked.to rate communication from their.
during closures, most parents rated it as good or fair. Smal
parents rated it as excellent, poor, or very poor, with a few
no communication at all (see Figure 12).
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When parents were asked what kind: of (earning materials or support their
child received during -school closures, the most common. response was
onling live classes, followed by recorded lessons or videos. Paper-based
learning packs were also widely used. Few parents mentioned other types of
learning materials, and even fewer said their child received a device or no
support at all. A small number were unsure what was provided (see Figure
13).
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What tyge of learning materials or support was provided during closures? (Setect all that
applyl

When parents were asked how helpful their child found the mat
support provided during closures, most parents rated them as so _
very helpful. Fewer said they were unhelpful or had no strong opinion. Some
indicated the materials were not applicable to their child (se¢ Figure 14)
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Parents were asked whether they believed the government made the right
decision regarding mask use in schools during COVID-19. Responses were
divided, with slightly more agreeing with the decision than disagreeing.
Others were unsure{see Figure 15).
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During COVID-19 there was a requirement to weaar masks in schools some of the time. Do
you think the government made the correct decision regarding the use of masks in'schools
duriAg COVID-197

Following parents’ responses on whether the government made the right
decision about mask use in schoots during COVID-19; they were invited to
explain their views in.more detail. Their responses revealed a wide range o
experiences and opinions. Some parents supported the decision, sayi
masks helped protect vulnerable children, staff, and family member:

wearing on children’s wellbeing. Common issues included
difficulty breathing, and discomfart, particularly for chi

learning, especiatly for younger children who rely on §
develop language, social skills, and emotional unde
masks led to social withdrawal, fear, and long-term’
children still struggling to reconnect with peersor fee

Others were strongly opposed to the mandate, g
evidence behind it and expressing frustrati
enforcement and poor communication around ex
policy was politically driven rather than child-cent
it as traumatic or damaging to their children’s d
children with special educational needs were particu
that mask-wearing added to existing challenges and t
unprepared to support these students during closure




Overall, while some parents felt the government acted ‘appropriately given
the circumstances, many believed the mask policy lacked nuance and failed
to consider the diverse needs of children. The responses show a deep
emotional impact and highlight the need for mare thoughtful, inclusive, and
evidence-based approaches in any future public heaith emergencies.

‘THis is & summary of the parents’ voices; please refer-tothe appendix for full answers.
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.. o . .
Jifferent Educational Settings

A closer analysis .of the different school settings showed us that school
closures. affected children differently depending on their school setting. In
order to make meaningful comparisons -we scored the answer to the
question regarding disruption out of 10 and checked to see if there was a
statistically significant difference, Parents of children in special classes
reported the highest level of disruption, with an average score of (9.4) out of
10. This was much higher than all other groups-and was the only statistically.
significant difference found. Parents of children in special schools also
t_-"e'p_orted a strong impact (8.2), followed by those in post-primary (7.4) and
primary schools (6.9). The lowest impact was reported for childrenin early
years education, with an average score of (6.2). Thesé results show that
children with additional needs, especially those in special classes, were hit
hardest by the school closures (see Figure 16).

@ Special School @ Post-priiary € Primary. @ Early Years

43 Special Class

8.2

_ (Figere 16) _
To what extent did school closures affect your child?

Parents reported varying levels of impact from school closures.on the
child’s transition, depending on the educational setting. Children:
classes were most-affected, with an average scoré of 9, followed b _
post-primary settings (8). Parents of children in primary and spec:al chools
reported a- moderate impact (both scoring 7), while those in earLy years
settings noted the lowest impact (6). The only -statistically significant
difference was between early years and special classes, suggesting that
children in special classes faced the greatest challenges in transitionin
during schiool closures:
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{Fizure 17} o
Towhat extent do you think schoel closures affected your child’s transition?

When we analysed the responses from parents who reported The greatest
impact was observed among children in special classes, with an average
score of 8.8 on a 0-10 scale. This was followed by post-primary (8.0},
primary (7.1), special schools (6.9}, and early years (6.8). While these scores
suggest that attendance was broadly affected, no statistically significant
differences were found between school types, indicating that the impact
was felt across the board regardless of setting {see Figure 18)

&b SpecialClass @ Post-primary € Primary '@ Special S5chool &) Early Years.

{Figure 18} _
To what axtent hasyour child's current-attendance at school been affected by school
ciosures during COVID-1897
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Confidence in supporting children’s learning at home during school closures
was generally low across all educational settings, with responses meas red.
on.-.a 0-2 scale. Parents of early years children reported the high:
confidence (1.0), foltowed by those in primary settings (0.9). Confidenc
dropped among parents of post-primary students (0.7), and was lowest
among those with children in special schools (0.5) and special classes (0.4),
Despite these differences; the results were not statistically significant,
indicating that many parents, regardless of setting, faced challenges in
supporting home learning (see Figure 19). '

@ EarlyYears ¢ Primary € Post-primary. @ Special School €% Special Class

_ (Figure 19} -
How confident did you feet Supporting your chitd's learning at heme?

Parents gave modest ratings for communication from their child’s - school
during COVID-19 closures, with responses measured on a 0-5-scale. The
highest average score came from primary school parents (3.4), followed by
post-primary (3.0), early years (2.9), and special schools (2.9). The lowest
rating was reported by parents: of children in special classes (2.8). While
these .scores suggest there is room for improvement in how schools
communicated during closures, no statistically significant differences were
found between the groups-(see Figure 20).
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iFigure 20}
murivnication from your child's schoo
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Parents rated the mate.ri’als-and support provided during school closures as
only somewhat helpful, with responses measured on a 0-4 scale. The
highest ratings came from parents of children in primary and early years

settings (both scoring 2.4), followed by post-primary (2.2). Parents of
children in special schools and special classes reported the lowest levels of

helpfulness {both scoring 1.9). Although these differences suggest variation
in perceived usefulness, they were not statistically significant, indicating a
general need to _im_p_rove the relevance and effectiveness of support-across
all settings (see Figure 21).

& Primary ) Early Years @ Post-primary @ SpecialSchool i Special Class,

40
35

{Figure 213
How helpfil did yeur child find the materiais and support provided?
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impact of School Closures Across Educational Settings

In.question four of the survey, parents were asked How did the school
closures affect your child? Across all types of education, one common.
theme was the loss of routine. Whether in Early Years, Primary, Post
Primary, -or specialised settings, children suddenly lost the ‘structure that
school provides. Social isolation was another shared experience, though its
effects varied. All groups missed their peers, but the consequences ranged
from mild frustration to severe behavioural regression. Emotional strain—
seen as anxiety, boredom, or withdrawal—was present everywhere, though
the intensity differed. Families also reported some unexpected positives,
such as closer family bonds, though these were much more common in
some groups than others.

The differences between settings stood out clearly. For children in Early
Years, school closures had little academic impact since formal learfiing had
only just begun. The main challenges were social and emotional, such as
adjusting to life outside the home or fear of masks and distancing. At the
same tiine, this group saw the most positive outcomés, with parents rioting
valuable bonding and greater independence—benefits rarely reported by
older children.

Primary school children faced a moré complex reality. Academic concerns
became c¢enhtral, with some children thriving thanks to strong parental.
support while others fell behind due to limited online provision or:lack
capacity at home. Social isolation was significant, and emotionalissues s
as boredom, frustration, and school refusal began to appear. For childrer
with additional needs, closures-made things worse by delaying assessn
and widening developmental gaps. |

In Post Primary settings, experiences shifted sharply. While a small Aum
of students benefited academically, many disengaged, often

mental health struggles. Missing key developmental milestones,
those often provided in Transition Year activities, was particularly difficult
at this stage. Social experiences were mixed: some teenagers m|ssed their
peers intensely, while others—especially those with social anmety—
welcomed the break. Mental health was the dominant issue, with some
students unable toreturn to in-person learning even after_restrlctlons__:__llfted

Children in Special Classes were especially affected by the loss of routine
and structured interaction, Parents told us predictability is crucial for t'ﬁgse-
students, and its absence often triggered distress and, in some Caéié'_s.
obsessive or repetitive behaviours. This behavioural dimension was large
absent in mainstream settings, highlighting the greater vulnerability of this
group.
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Finally, children in Special Schools experienced the most negative
outcomes. Unlike other groups, where some positives we re found, almost all
impacts here were adverse. Behavioural regression was comman, and the
loss of intensive, individualised support—impossible to replicate at home—
made these-children the most at risk-of long-term setbacks.

In short, while all children shared the experience of disrupted routines and
isolation, the severity and nature of the impact varied. Early Years were
least affected academically and sometimes gained socially within-the family.
Primary students faced mixed academic progress with growing emotional
‘challenges. Post Primary studerits struggled most with mental health and
di_seng_ageme'n't.. Children in Special Classes and Special Schools bore the
greatest burdern, with behavioural regression-and developmental loss that
mainstream groups did not face.

Lessons for Future Pandemics: What Should Be Done Differently in
Education

in question five of the survey, If there was another pandemic. or similar
event, should we do differently with regard to education? Across Early
Years, Primary, Post Primary, Special Classes, and Special Schools, parents
agreed that far better preparation’is needed if another pandemic or similar
emergency occurs. They called strongly for clear and consistent strategies
from the Department of Education; with practical guidance for both schools
and families. Parents also wanted to See some form of edu.catio'r] -'
continuity maintained—whether through online learning; hybrid models
small in-person groups—so that children are not left without su
Another point raised across all groups was the importance of ;50
connection. Parents felt that keeping children connected with peers and
teachers Is just as vital as academic work, since it helps reduce feelings of
isolation. Above all, thére was a recognition that one-size-fits-all solutions .

do not work and that flexibility is essential to meet the diverse eeds of
children.

Despite these shared themes, priorities differed depending on th setting.
Parents of young children in Early Years stressed that online learmng was
simply unsuitable at this stage. They preferred approaches that would
minimise closures altogether or provide play-based activities rather than °
formal lessons.. Where closures could not be avoided; they asked thaf_g,_ they:
be short, well-communicated, and not dominated by rigid online schedules.
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In Primary schools, parents were more critical of the response. They pointed
to inconsistent teacher engagement and felt there was too much reliance on
parents to manage learning. Many wanted structured online classes with
real-time teacher interaction, instead of schools only assigning worksheets.
A strong theme was the need for teacher training in digital tools, as gaps in
ITskills were seen as a major weakness. Parents suggested hybrid learning,
small group sessions, and national standards to make sure all schools
deliver education consistently.

For Post Primary students, the emphasis was on making better use of
technology. Some parents reported that online learning worked well for
older children, especially in schools already equipped with devices. They
argued that this option should remain available-and called for best practices
to be gathered and built info teacher training. At the same time, they
stressed the- need to tackle digital inequality, since not all families had
access to reliable devices orinternet connections.

Parents of children ifi Special Classes were clear that closures should not
apply to this group, as the loss of routine and specialised support was
especially damaging. They argued that in-person learning should be
prioritised for these children wherever possible, or that tailored alternatives
'should be provided for those unable to engage online.

Finally, parents of children in Special Schools highlighted the severe impac
of prolonged closures and the uncertainty of repeated stop-start reapeni
They recommerided catch-up programmes during the summer to addre
lost time, as well as reg_u'lar. practice with remote learning to ensu
readiness if closures happen again. However, they emphasised that in-
person education must remain the priority, given how much these dren
depend on intensive, face-to-face support.
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Parental Perspectives on Mask Mandates in Schools During COVID-
19

During COVID-19 there was a requirement to'wear masks in-schools some of
the time. Parents were asked if the government made the correct decision
regarding the use of masks in schools during COVID-19? Across all school
settings, parents were divided on the government’s decision to require
masks. in schools. A common thread was the tension between protecting
public health and supporting -children’s development. Many parents
accepted that masks were a nacessary step to help keep schools open and
protect vulnerable people. Others, however, focused on theé harm they felt
masks caused to children’s learning, communication, and emotional
wellbemg Practical concerns were also widespread, with parents doubting
whether children could wear masks correctly ‘and questioning whether the
policy was truly effective. Looking ahead, there was broad agreement that
any future measures shouid be more flexible and take account of children’s
age, stage of development, and additional needs:

As for the key differences hetween the educational settings, the way masks
affected children varied depending on their school stage. Among parents of
children in Early Years and Primary settings, the strongest concerns were-
about communication and emotional development. They emphasised that.
young children rely heavily on seeing faces to learn speech and social skill
and masks got in the way of this. Some parents also said masks were
frightening or overwhelming for their children, making school feel stressful
rather than safe.

At Post Primary level, views were more mixed. Somie parents supported
masks as necessary for keeping schools open; while others felt they ¢
barrlers o soc1a1|smg and buzldmg frlendshlps The maln conc

toll of wearmg masks f.or long pe_rl_c_)ds

For children in Special Classes anhd Special Schoois; the im
described as especially damaging. Parents explained that many f these:
children rely on lip-reading, need clear facial cues;, or have ‘sensory
sensitivities that make mask-wearing particularly difficult. Some de"scrlbed-
the policy as “cruel” or “harmful,” especially when schoots did ne ::__ailow
exemptions. Parents in these settings also raised concerns about fairness;
arguing-that a single; blanket policy |gnored the unigue needs of children
with dlsa_bll_l_tles
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Parental Perspectives on Education During the COVID-19 Pandemic

The open-endéd responses from parents across different school settings
give a powerful picture of what families went through during the COVID-19
pandemic. While the details of their experiences. varied, several strong
themes came through again and again.

The biggest issue for many parernts was the closure of schools. They often
described these closures as lasting £oo long and, in some cases, being
urinecessary—especially as the pandemic went on. Parents felt the closures
placed heavy pressure on families; disrupted children’s learning, and did not
properly account for children’s wider devetopmental and emotional needs.
Some parents recognised that the situation was complicated and that
caution was needed, but thére was a common feeling that decisions:{acked
balanice and forward planning.

Remote learning was another major theme. Parents said it was inconsistent
and often ineffective. Many felt it placed too much responsibility on
families, especially at primary level, where parents often had to:step into
the role of teacher without enough guidance. The quality of online learning
varied widely between schools—and even between teachers in the same
school—which_ left families feeling unsupported and unequal. While some
older, more independent students managed reasonably well, for many
famities remote learning was a source of stress, conflict, and falling behin
academically.

Parents also highlighted the emotional and social toll of the pandemic hey
described children becoming more anxious, refusing schaol, or losing social
and commuhnication skills. Many felt that children’s. mental heal j
overlooked in both school and government responses, and that th
term effects were not being taken seriously. This was especially
for children with additional needs, who lost not only their routine but also
access to therapies and specialist supports.

Another theme was inconsistency in how schodls responded. Some schools
adapted quickly and ‘provided regular online classes, while other
very little. Parents described a system that felt fragmented, with r
national standards. This inconsistency left families: frustrated and, i
cases, feeling on their own.
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When' reflecting on governmeni decisions, parents’ views ranged from
understanding to deeply critical. Some accepted that the situation was.
unprecedented and that decisions were -made under pressure. Others felt
strongly that children were not prioritised, and that the government failed
to guarantee a minimum level of education during closures. Parents called
for better preparedness, clearer communication, and fairer support for all
‘children if something like this happens again.

The impact of closures also looked very different depending on children’s
age and school type. In early years settings, some parents were more
-accepting, saying their children were too young to fully ru_n‘d_erst-and what
was happening. Still, -some questioned whether -closures were
proportionate; given how important early socialisation is for young children.
In primary schools, the weight. of remote: learning was most keenly felt.
Parents described being stretched thin by the demands of both work and
home-schooling, often without enough support. Many saw their-children fall
behind academically—particularly in reading and writing—and noticed rising
levels of stress, frustration, and social withdrawal. '

For post-primary students, parents noted that older: children. could wark
more independently; but they still faced difficulties. Motivation often
dropped, state exams added pressure, and many students struggled
emotionally. Some parents suggested that more flexible learning options
should be built into the system, recognising that not every teenager learn
best in a traditional classroom.

The most severe and lasting impacts were reported by parents of children in
special schools and special classes. For these famities, school is mo
just education—it is also therapy, structure, and vital social contac
these supports caused serious regression in some children, with e
and behavioural consequences that, for some, remain years later
learning. was largely unworkable, and many parents describe

through _s-trongly-é;nd painfully in these accounts.

In conclusion, while all parents understood that the pandem
extraordinary challenges, their experiences were shaped by the: particular
needs'and contexts of their children. The responses highlight the need for
future planning to be more inclusive, consistent, and centred on chlldren s
needs. Above all, they show how important it is to listen to famllles—
especially those with the most vulnerable children—when designing poltues
and supporis fortimes of crisis.
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urveys

A survey titled Covid-19 was sent to parerits to collect feedback. The surve
asked a number of questions to find out how parents felt about their
children’s experiences during the Covid-19 pandemic, and any current
lasting effects.

It included a mix of multiple-choice questions, rating scales, and open--
ended questions. This gave parenis the opportunity to choose answers that
suited thieir views and also share extra thoughts. Parents were also asked to
think about how well EY setting supported their child’s learning needs. The
main results of the survey, including key points and parents’ oplnions will
be shared in this séction.




Survey Find

When: asked whether EY settings closures during the pandemic affected
their child, most parents reported a negative impact. Smailer numbers said
they were unsure, felt the closures had no impact, or believed they had a
positive effect (see Figure 1).

@' Yes, inanegalivéway ) ismnotsure  : Mo itdidn't affect'théin 3 Yes, In a.good way
0

(Figure 1}
Did EY settings closures during the COVID-18 pandémic affect vo

Number of Parents

0

0. 1 2
No Effect

To what extant didthe 5 closures. al




When parents were asked how EY setting closures affected their child,
parents most commonly selected social, emotional, and academic impacts,
Physical effects and other‘types of impact were mentioned tess frequently
(see Figure 3).

€& Sacially (haw.they"got.o'n with others) € Emotonally {their mental health and well being).
i Acddemically {their learning) @ Other 45 Physically
40 60
50
a0
30
20

10

{Figure 3} _
How did the BY settings closutes affect vour child, did it affect them? {selectas
need!

.'_s_c'ho'_o'l, trouble adjusting to a new school envirgnmen
development, One parent said their child became i

-affectionate. Another parent pointed out a positive side: t
allowed for independent play and more family bondit

“This is a:surimary of the'parents’ voices, please tefer to the appendix for full answers.




When parents were asked what should be done differently if a similar event
occurred in the future, they suggested a range of approaches. Many said it
would help not to close EY setting at.all. A few parents felt we should do the
same as during the Covid-19 pandemic or close EY setting for longer (see
Figure 4). '

@ Prepare-hybrid:learning plans in advance: 4% Do not close schaols at-alf
& Offer small-group or.ane-on-one tutoring
# Prepare printed 'materi.als'-f;pr students'who do nat have internet access
@ Practicé remote learhing once'a year to-stay ready
£ Keep some leaming online even when schools are open
NO_,'we should fol_low the same procedures as the Covid-1% pandemic & Other
#5 Close schools for longer
50
40
30
20

1¢

_ (Flgure 4
{f thare was angther pandemic or similar event, shou
education? (Select all that

Three parents chose "Other" and shared thei
EY setting responses should depend- on t
example whlle closures may have been appr"

'need for ﬂemble ready to- |mplement plans ‘rather
-'structures Another parent supported a tall red ap

young child ren_.

“This is a/sum of the pars




Number of Parents:

When parents were asked whether EY setting closures made it more difficult
far their child to move to the next stage in their educational journey, the
majority of parents said the transition was more difficult. The remaining
parents said that they were unsure or the closures madeno difference (see
Figure5).

Easier

® More dificult @ lamnotsure % No'different
50

30
20

10

” .
{Figura 5}
A transitionis when a child moves from oné school setting to anather. Do you think schiool
clesures made your child’'s transition?

Parents were asked to to rate the impact of EY setting closures on their
¢hild’s transitionh between school settings. The majority gave a high rating
(7-10), indicating a strong effect. A.smaller group gave a moderate score (4~
6), and the fewest rated the effect as low (0-3) (see Figure 6}.

14

12

10

No Effect
(Figure 63
To what extent do vou think EY settings closures affectad your child’ tian?




Numbier of Parents

When parents were asked whether their child’s current school attendance
had been affected by COVID-19 closures, most parents. said it had riot. A
number of parents were unsure, while others reported a decline in
attendance. Only one-parent saw improvements {see Figure 7).

& No, _if'ﬁas_h'.t_ aff_é(;'téd them % I am not sure’ & Y_E':s,_t.ﬁéir attendance got worse

5 Yes, theirattendance _'has improved

(Figura 7

Do you think your child's current attendance at schecl is'affected by school closures during.
COVID-19?

Parents were asked to rate the extent of COVID-18 EY setting closures on
their child’s current attendarice. The most common ratings were in the
moderate range (4-7), followed by high ratings {8-10). Low ratings (0-3) were
the least frequent (see Figure 8).

3.0
2.5
2.0
15
1.0
05

0..'0 :
' 0 1 2

No Effect
{Figure &)

To what extent has your child's current attendance at schaolbaenaffected by school
closuras during Covid-19?




When parents were asked whether their child had access to a device and
internet-for remote learning, most said ho remote learning was needed or’
their child was either fully or partially equipped. A small number reported
that no devices were used for remate learning or that their child had no
access (see Figure 9).

i th_'appiiicalﬁi& {no remote learning needed) @ VYes, fully equiped.
@ Fartially eqd_ipped {e.g: shared device or poor connec'tion]_" Ijevicgs were not used for remote learning

€ No-access to a-device

iz

{Fipure’9)

When schools wers closed during COYID-19, did vour child have access to & device and
internat for remote leaming {if applicablel?

When parents were asked how confident they felt supporting their child’s
learning at home during EY setting closures, most said they were either
somewhat confident or very confident. A smaller number said they felt not
confident (see Figare 10).

& Somewhatconfident @ Very.confident @ Not confidenit

{Figure 10}

How confident did you feel supporting your child’s learning at |




When parents were asked to rate communication from their child’s EY
setting: during closures, most rated it as good, excellent, or fair. A smaller
number said there was no communication-at ali, while fewer rated. it as poor

or very. poor (see Figure 11).

& Good 4 Far @ Excellent & There was no communication from my child's sehoal @ Poor-

Mery Popr
25,

_ 21 21
20

15

10

{Figure 11
How would you rate the communication from your child’s £Y settings during-sghool
closures?

child received during EY setting closures, the most.common resp
that no learning support was provided. Many parents were
mentioned receiving paper-based learning packs. Some childr
recorded lessons or videos and online five classes, while a few
theif child had access to other learning materials (see Figure 1.

& NG tearning _sup_port' wasprovided @ Pa_per—based'{eaming_packs
4 Recorded lessons orvideos @ Onlinelive classes & Otherleam

Tablet or other device

Q it | R % 3

(Figure 12

‘What type of learning materfals or support was provided during clos
apply)

Select all that




When parents were asked how helpful their child found the materials and
support provided during EY setting closures, most thought they were not
-applicable to their child. Others felt they were somewhat helpful, while a
smaller number described the materials as neither helpful nor unhetpful.
Fewer parents rated them as very helpful, somewhat unhelpful, or very
unhelpful {See Figure 13). |

# Notapplicable &% Somewhathelpful 3 Neitherhelpful nor unhelpful @ Very helpful

& Somewhat unhelpful @ Very Unhelpful
5o e :

(Figurs 131
How heipful did your child find the materials and support provided?




This section shows that the COVID-1
wellbeing, and development in many dif
big challenges, partlcularly with so
-educatlonal progress But some parents

important transﬁcto ns; lee startmg primary. school or
smaller number of parents said the impact was m
showing that experiences varied widely.

or ri_o: -rhaterial,_ while others managed weli and felt able to si |
child’s tearning at home.

Looking ahead, parents strongly want EY settings to be better prepared:for
future crises. They suggested having flexible hybrid learning plar )
improving communication with families, making sure all children have fal
access to resources, and treating EY setting as essential services. Parents of
children Wlth additional needs were especially clear that more support is
urgently n_eeded,_.as long delays for services are still common.

Overall, the findings reflect a wide range of parental experiences. These
voices point to the need for future planning that puts children’s education,
wellbeing, and social development at the centre, so no child is left behind in
times-of disruption.
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Numbier of Parents

Survey Fini

When asked whether school closures during the pandemic affected their
child, the majority of parents reported a negative impact. A smaller group
were unsure, while few parents said the closures were beneficial or had ro
impact (see Figure 1).

& Yes;inanegativeway @ [amnotsure @ VYes inagoodway & No, it didn't-affect them
500

{Figure 1)

Did school closures during the COVID-19 pandernic affect your child?

Parents were asked to rate the extent to which schoot closures affected
their child. Most responses were between 7 and 10, indicating a stron
impact. Few parents gave moderate scores between 4 and 6, while a smalle
number rated the effect between 0.and 3 {see Figure 2).
120
100
80
60
40
20

0

0 1 2 3 4 5 6 7 8 9 10

No Effect

Very Affected

{Figure 2}

To.what extent did the schaol closuras affect your chiid?




When parents were asked how school closures affected their child, parents
'most commonly selected social, academi’c,: and emotional impacts. Physical
effects and -other types of impact were mentioned less frequently (see
Figure 3).

@_ Socially (how'they got on-with others) < Academically {their léarning)

& Emotionally (their mental health and'well being) £ Physically € Otherf
400

369
300

200

100

{Figure 3
How did the schiool closures affect vour child, did it affect them? (select as many as yo
seed)

:o_the'_rs", the closures _o.ffeféd v'alu_'a_ble 'farh_ily time,
more closely and one family noting the opportunity to
deeply.

support Balancmg work and academlc support proved espemal
fof some families, with children falling behind peers. In. certai
lack. of teacher interaction meant that additional learnl'_i____g need
dyslexia or neurodevelopmental differences, went unreoo'gnis_ed
and became more pronounced over time.

More serious difficulties were also reported. ‘Some children; devéldpe
school refusal anxiety ‘around social interaction, or ongoing: acade
struggles, 1nclud|ng poor handwriting and spelling difficulties.




Missed milestones such as first communion preparation or the traditional
end-of-year experiences in sixth class were-also a source of disappointment.
While some schools provided meaningful support during closures, -others
relied heavily on worksheets and homework, which parents felt did not
adequately meet children’s needs. Despite these challenges, many families
worked hard to support their children at home, with varying degrees of
success..

“This.is &summary of the parénts’ voices; please rafer to the appendix far full answers.

When parents were asked what should be done differently if a similar ey
oceurred in the future, they s:.'zggest'ed 3 range of approaches. The
popular opt;ons mcluded preparmg hybrld learnlng plans in a

closures (see Figure 4)

@ Prepate hybrid learning plans in advance

£3 Do not closeschobls atall @ Practice remote learning once a yearto s

£ Keep some learning onliné'even when schools’ars apen

= No, we should follow the s5ame procedures as the Covid-19 pandemic

400
300,
200

100

(Fizure 4}

If there was ancther pandemic or siniitar event, shouind we
edycation? (Select all that apply




Parents offered a wide range of reflections and suggestions on how
education could be better managed during future em'ergencies Many felt
the response to COVID-19 was disproportionate and poorly planned,

particularly for children with additioral needs such as dysleXIa and ADHD.

Several parents expressed frustration that Ireland was slow to prioritise
these children’s return to school compared with other countries, and that
the closures highlighted how heavily society relies on schools for broader
services such as therdpy and meals.

A recurring concern'was the lack of consistency across schools. While some.
schools provided: strong support and regular interaction, others offered
minimal contact, leaving parents to manage education largely on-their own.

This inconsistency led some families to change schools altogether. Parents
called for a national or standardised approach to remote learning, with clear
expectations for teacher-engagement and lesson delivery. Many stresse
that simply assigning homework was not sufficient, and that teaching sh
have continued in'some form, even if online.

outdo:or _l'e_arn'ing' spaces and air filtration s_ystems
education safer. There were also calls for better 1T,
more support for parents who are not tech-savy

Parents emphasised the need for flexibility anc
that the Departmerit of Education develop an
schools could deéploy quickly. They also
regular parent-teacher meetings, co
prioritising in-person contact for young
advocated. for printed materials and on
while: others stressed the need to
particularly for autistic children.

While -a small number of parents ex
toward public héalth measures, the m
improve the educational experience ¢
underscores a strong desire for m
support, and a chitld-centred-approach i

“This fs a sufmary of the parents' vo|ces; please refer to the appendlx for fu




When parents were asked whether school closures made it more difficult for
their child to move to the next stage in their educational journey, nearly half
of parents said the transition was moré difficult. The remaining parents.said
that they were unsure, the closures made no difference, or easier (see Figure
5).

& M_dr_e"d'ifﬁcult @ laminctsure. 4% Nodifferent & Eagjer
350. - -

306

{Figure 5

A transition is when a child moveés from one school setting to another. Do you think schoot
clésures madea yourchild's trapsition?

Parents were asked to to: rate the im‘p_ac’t' of school clesures on their child’s
transition between school settings. The majority gave a high rating (7-10),

indicating a strong effect..A smaller group gave a moderate score {4-6), and

the fewest rated the effect as low (0-3) (see Figure 6).
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{Figure 5}
Towhat extent do yau think-school slasures affected your child's transition?
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When parents were asked whether their child’s current school attendance
had been affected by COVID-19 closures, most parents said it had not. A
Number of parents re‘po‘r'ted a decline'in attendance, while others said they.
Were unsure or saw improvements {(see Figure 7).

& Noé, it hasn't affected them: @@ Yes, their attendance got worse < | am nof sure

3 Yey, their atténdance has improved
500

402,

400
300
200

160

10

iFgure 7)

Do you think your ehild's current attendancie at school is affected by school closures during
CovViD-197?

Parents were asked to rate the extent of COVID-19 school closures on their |
child’s current attendance. The majority of parents:gave mid-range ratings
(8-10), indicating @ moderate effect. A smaller number of parents gave high

ratings (5-7), and the smallest group gave low scores (0-4) (see Figure 8
50
40
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o 1
No Effect

{Figure 8).

To what extant has your child's current attendance at schoot been affects
closures during Covid-197




When parents were asked whether their child had access to a device and
internet. for remote. learn_in_g-, most said their child was either fully or
partially equipped. A small number repotted no-access, no remote learning
needed, or that no devices were used for learning {see Figure 9)

@ Yes fullyequiped: @@ Partially equipped (e.g. shared device.or poor connection] @ No access fo d.device

% ‘Not applicable {no rémote learning needed) Devices were not used far remote iearning

L

(Figure 9)

When schoolswere closed during COVID-18, did your child have acress to a device and.
internet for remote learning (if applicable)?

‘When parents were-asked how confident they feit supporting their chitd’s
learning at home during school closures, the majority of parents said they
felt somewhat confident. A smaller number of parents reported feeling
either not confident or very confident {see Figure 10).

@ Somewhat confident: @ Notconfident € Very confident

{Figure 10)

How confident did you feel supporting your ehild’s learning at home?




WHen parents were asked to rate communication from their child’s school
during closures, most parents rated it as good or fair. Smaller number of
parents rated it as excellent, poor, or very poor, with a few saying there was
no communication at all (see Figure 11).

@ Good  :: Fair @ Excsllent 4% Poor Very Poor

@ There was no comsunication fror my ¢hild's school
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‘150

100

50

(Figure 11)
How would yourate the communication from your child’s school during school closures;

learning materials, and other small number of parer
received a device or no support at all. A small humb
was provided (see Figure 12).
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-3 OtherIéé'ming__-materiails + No learning support was:provided Tablet of other device 3 Notsure
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tFigure 127

What type of learning mdterials or support was provided during closures? {Select ail that
apply

When parents were asked how helpful their child found the materials and
support provided during closures, the most common response was that
they were somewhat helpfut. Many parents also fett neutral, while a smaller
group described the resources as very helpful. Few parents viewed them as
unhelpful, and a smail number said the materials were not applicable £
their child {sée Figure 13).

& Somewhat helpﬁ.}l: _Néi{_her hel_p_fuf norunhelpful @ Very 'helpfu'l_

& Somewhat unhelpful 45 Not applicable
300

250
200
150

-100.

{Figure 13}

How helpful did your child find the materials and support provided?




Parents were asked whether-they believed the government made the right
decision reg’ard_ing mask use.in -séh"oc:il_s' during COVID-19. Responses were
divided, with slightly more agreeing with the decision than disagreeing.
Others-were unsure (see Figure 14}).

& Yes ©No o idon'tknow
300

250
200
150
100

50

{Figure 14)

Buring COVID-19 there was a fequirement to wear masks in schools:some of the time. Do
you think the gevernment made the correct-decision'regarding the use of masks in schouols
diring COVID-19%

Following parents’ responses on whether the government made the right
decision about mask use in schools during COVID-19, they were invited to
explain their views'in more detail. Their comments revealed a wide spectrum:
of experiences, emotions, and perspectivés shaped by children’s individ
needs, school responses, and wider societal impacts.

Some parents supported the mask mandate, seeing it as a necess
health measure to protect vulnerable chitdren, staff, and famnily.
They valued the sense of social responsibility it encouraged
helped keep schools open. A few noted that their children ad
wearing masks, particularly when it was presented as a i
others. In classrooms with immunocompromised stud
viewed as an essential safeguard. Some parents also high
hygiene educatioh, saying that masks helped children u
control.

However, many parents expressed deep concern
impact of masks on children’s wellbeing. Reported is
breathing, discomfort, and increased anxiety—parti
sensory. sensitivities, asthma, or neurodivergent. i
masks disrupted learning, especially for younger ch
expressions to develop language, social skills, and e
Several described how masks contributed to soci
long-term. emotional distress, with some child
reconnect with peers or feel safe.in school.




Parents of children with additional needs were especially critical, saying
that mask-wearing and school closures compotnded existing challenges.
Many felt their children were excluded or unsupported, and that schools:
were unprepared to meettheir needs during the pandemic. Some described
traumatic experiences, including bullying, isolation, and regression in social
and acadeinic development.

Others questioned the scientific basis for the mandate, citing studies they
believed showed masks were ineffective or hiarmful. Th ey voiced frustration
about inconsistent enforcement, poor.communication; and what they saw
as a lack of empathy from schools. Some felt the policy was politically
motivated rather than child-centred, and a few described it as damaging to
their-children’s development and miental health.

Overall, while some parents acknowledged that the government acted in
good faith given the uncertainty at the time, many believed the mask policy
lacked nuance and failed to take account of the diverse needs of children.
The responses reflect the depth of emétional impact and highlight the
importance of inclusive, evidence-based, and child-focused approaches in
any future public health emergencies.

* This is a surimary of the parents’ voices; please refer to the appendix for ful{ afswars.




decisions: on school closures, remote learn
Their responses reveal a complex and emot
both -understanding and frustration—and a-
preparedness in the future.

Mixed Reactions to Government Decisions

adapted quickly, ‘maintained regular contact, and prowded stru' ure,
helping children feel safe and supparted.

However, the majority were critical. Many felt education was not prioritised
and that children were sidelined in décision-making. They described school
closures as: disproportionate and damaging, with long-term effects on
academic progress, social development, and emotional wellbeing. Parents
argued that schools should have remained open, especially when other
sectors continued to operate, and that decisions lacked nuance and failed
to reflect children’s diverse needs.

Impact on Children and Families.

Parents spoke extensively about the toll on children: Many described
heightened anxiety, social withdrawal, and regression in learning and
behaviour. Key milestones and peer interactions were lost, and the absence
of school structure made reintegration difficult: For children with additional
needs, the impact was particularly severe. The loss of routine and specialist
support led to significant setbacks, with some requiring therapy,
medication, or additional interventions. Parents' of neurodivergent and
disabled children felt especially abandoned, citing inaccessible online.
provision'and a lack of tailored support,

Challe‘ngesft)r Parents and Frontline Workers

The burden on families was a recurring theme. Many struggled to balance
full-time work with home learning, often without adequate resources or
guidance. Some left their jobs, while others experienced burnout and
mental health difficulties. Parents felt unsupported particutarly when:
schools. offered only minimal engagement and expected them to assum
teaching roles without training.
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The findings in this section show

managed well, many parenis describe
around children’s mental health, loss of.s0
with learfing.

Parents also highlighted unegual access to
supports, with some children falling behind mor

them for safety, while others felt they created extra barriers”
children:.

for vulnerable learners, and flexible systems such as hybrid learning that ¢ an
be used when needed. Parents’ experiences during COVID-19 offer
important lessons to ensure that, in any future emergency, children’s”
education, social development, and emotional health are protected.
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Surveys

A survey titled Covid-19 was sent to parents to collect feedback. The survey:
asked a number of questions to find out how parents felt about their
children’s experiences during the Covid-19- pandemic, and any current
tasting effects.

It included a mix of multiple-choice questions, rating scales, and open-
ended questions. This gave parents the opportunity to choose answers that
suited their views and also share éxtra thoughts. Parents were also asked to
think about how well schools supported their child’s learning needs. The
main results of the survey, mcludlng key peints and parents’ DplnanS will
be shared in this section.




Survey Findings

When asked whether school closures during the pandemic affected their
child, most parents reported a negative impact. The remaining resporises
were evenly split among those who felt the closures had a positive effect,
those who believed they had no impact, and those who were unsure (see
Figure 1).

@ VYes; in a-negaﬁve'way @ lampotsure % Yes, inagoodway <+ No.it dida't-affect-them
S0

{Figure)

Did school closures during the COVID-12 pandermiic affect your chila?

Number of Parents

their child. Most responses were between 7 and 10, indicating a strong

Parents were asked to rate the extent to which school closures affected

impact. Few parents gave moderate scores between 4 and 6, while a smaller
number rated the effect between 0 and 3 (see Figure 2).
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(Figure 2)

To-what extént did the schoo! clésuresaffect your child?




When parents were asked how school closures affected their child, parents
most commonly selected social, emotional, and academic impacts. Physical

effects and other types of impact were mentioned less frequently (see
Figure 3).

@ Socially (haw they got on with dthers) € Emotionally {thelr mental health and well being)

. Academically (their learning) 43 Physically. @ Other

{Figure 3}

How did the school closures affect your chitd, did it affect them? (select asiny
need}

Parents shared further insights into how school .closy
children. One parent described mixed effects, saying
had some academu: beneﬂts their chlld faced {astlng

missed o'u_t on important transition year activities:

‘Thisisa s_'L|mn1ary of the p'arents'! vni'ces;_ please referto the appendix for fult answers.




When parents were asked what should be done differently if a similar event
occurred in the future, they suggested a range of approaches. The most
common suggestion was not'to close schools atall. Many also said it woutd
help to have hybrid learning plans ready in advance and to offer small--
group or one-to-one tutoring. Others recommended giving printed
materials to students  without interhet dccess and practising remote
learning once a year to stay prepared. A smaller number thought some
learning should: stay online even when schoots: are open. Few parents felt
we shoutd do the same as during the Covid-19 pandemic or close schools
for longer (see Figure 4).

# Donetclose schogls atall. & Prepare hybrid learning plans in-advance
& Offer small-group or one-on-one tutoring

ks Prépare.pr}n_ted materials fo;-students'whq do-not have internet.access

8 Practice rémote learning once a year to-stay ready

% Keep some learning onfiie even when schools areopen’ 4 O

i Mo, we-should follgw the same procedures as the Covid-1% pandemic.

30 4
25
20
15
10

28

(Figure 4}

If there was another pandemic or simiiiar event, shauldiwe do differently regard 1o

education? {Select ail tha

stions. Some
children and

Parents who chose ‘Other’ shared. a range of thoughtfu
said that online learning had worked really well for c
should remain an option, especially in .schools that al

examples and techhiques for teaching, and that this shoul
teacher training, However, they also pointed out ti
access to good internet, soany future plans for onli
this into-account.

“This is a summary of the pareits’ voiges; please réfer ta the.ap pendix for full answers.




When parents were asked whether school closures made it more difficult for
their child to move to the next stage in their educational journey, the
majority of parents said the transition was more difficult. The. remaining
parents said that they were unsure ar the closures made no difference (see
Figure5).

O More difficlle €@ 1 amnotsure %% Nodifferent i Easier

{Figure 5
Atransition is when a ohild moves from one school setting to another, Doyou think school
closures made your child's transition?

Parents were asked to to rate the impact of school closures on their
child’s transition between school settings. The majority gave a high ratin,
{(7-10), indicating a strong effect. A smaller group gave a moderate sco
(4-6), and the few parents rated the effect as low (0-3) (see Figure B).
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No Effect
(Figure 6

To what extent do yau thinkschool closures affectet] vour chitd™ trar




When parents were asked whether their child’s current school attendance

Number of Parents.

had been affected by COVID-19 closures, most parents said it had not..A

number of parents reported a.decline in attendance, while others said they

were unsure or saw 1mprovements (see Figure 7).

] '_N'o,"if.hasn't--affecte_d_ them @ Yes, _t_hei_r attendance gotworse  #: |am nat sure

@ Yes, their attendance has improved

{Figure 7}
Da you think your chilt’s cdrrent attehdance_at_ school is affected by school closures during
COMID-197

Parents were asked to rate the extent of COVID-19 school closures on t’h_ei_r_
child’s current attendance. The majority of parents gave mid-range ratings
{8-10), indicating a moderate effect. A smaller number of parents gave high

ratings (5—7) (see Figure 8).

10

' 0 1 2 3 4

No Effect

‘Very Affected
{Figure 8} '

To what extent has your child's cuerent attendance at school beah affected by school
closures during Covid-197




‘When parents. were asked whether their child had access to a device and
internet for remote learning, most said their child was either fully of
partially equipped. A smalil number reported no devices were used for
remote learning {see Figure 9).

@ Yes, fully equiped @ Partially équipped (&:g. shared device or poar connection}
£ Not applicable(no remote learning needed) € No'accessto a device
‘Devices were riot used for remote learning

30 29 28

25
20
15
10
3 3
o e AT
Figura 9

When schools wera clesed during COVID-18, did your child have access tod devide dnd
internet for remote learning {if applicable)?

When parents were asked how confident they felt supporting their child’
learning at home during school closures, most said they were eit
somewhat confident or not confident. A smaller number said they fel
confident (see Figure 10}. :

@ Somewhat conﬁdgnt € Not cor_lﬁdenf @ Veryconfident

{Figure 10}

How confident did yvou feel suppofting your child's leg




When parents were asked to rate communication from their child’s school.
during closures, most parents rated it ds good or fair. Smaller number of
parents rated it as poot, very poor, or excellent with a few saying there was
no communication at all {see Figure 11).

& Good & Fair & Poor VeryPoor @ Excellent

& There was no communication from fny child's. schoal

{Fidure 11
How would you rate the sommunication from your child’s schoot during school closures?

When parents were asked what kind of learning materials or support thei
child received during school closures; the most common resporise was
online live classes. Many .a_lso méentioned rec".ord_ed l_esson‘s or videos.

smail nurnbker said no. learnlng support was prowded and a few
what was given {see Figure 12).

@ Onlinéliveclasses & Recorded lessans of videos. - Tablet or othér

o Other learnTng_ materials 'P'apervbased .teaming_‘pac'ks_ # No learning sup

{Figure 1.2}

What type of [sarning materials or support was provided during cl
applyy

Select all tha




When parents were asked how helpful their child found the materials and
support provided during school closures, most said they were somewhat
hetpful. Others felt they were either somewhat unhelpful or heither helpful
nor unhelpful. A smaller number described the materials as very helpful or
very unhelpful. Only one parent said the materials were not applicable to
their child {see Figure 13).

E) Somewhat helpful <3 Somewhat unhelpful = Nefther helpful nor unhelpful & VeryUnhelpful-

@ Vervhelpful % Not applicable

{Figure 13}

How helpfut-did your chitd find the materials and support provided?

Parents were asked whether they believed the government made the )

decision about mask use in schools during COVID-19. Responses: wer
evenly split between those who agreed and those who disagreed. A smaller
number of parents-said they did not know:(see Figure 14}.

@ Yos B:No [ don'tknow

26, 26
25

20

15




Parents who selected ‘Other” shared a wide range of views shaped by their
children’s experiences during the COVID-19 pandemic. Many felt that post-
primary schools were unprepared for online learning, and noted that: years
later some teachers still do not use platforms such as Microsoft Teams.
Parents emphasised that all. teachers should be equipped and expected to
use digital tools to ensure continuity in the event of future disruptions.
Several described masks in classrooms as. uncemfortable and distracting,
particularly for younger students and those with skin sensitivities or
additional needs. Cold classrooms—~with windows open, heating switched
off, and restrictions on wearing jackets—were also said to affect
concentration and learning.

Some parents expressed strong opposition to the government’s approach,
describing it as a breach of rights and criticising the fear and pressure
placed on children. Others felt that rules were unclear and inconsistently
applied across schools, which created confusion and: distress. The lack of
reliable internet in rural areas was also highlighted as a.major barrier to
learning. ‘Also, one parent reported serious social impacts during the
pandemic; including instances where that parent believed student suicides
were linked to the stress and uncertainty surrounding exams-and '__prolong_ed_'
isolation.

Parents also reflected on. the emotional toll of mask-wearing and schogl
closures. While some acknowledged that masks were necessary to pro
others, many described them as isolating and harmful to chi
wellbeing. Starting secondary school during the pandemic was
particularly difficult, with calls for additional supports sych as
small group classes, and confidence-building workshops,

Several parents said their chitdren struggled to make friend:
masks, and some even changed schools in order to reconn
Others reported that their children never saw their teach
they felt undermined communication and learning, Stro
raised about how mask exemptions were handled, wit
despite medical documentation—being denied access t
complied.

Parents. also criticised the lack of consistency in s
some principals saying they could not require teac
tessons due:to contractual restrictions. This led to fi
where students fell behind and the impact was refl
Certificate results.

in their Le




Not all experiences were negative: some parents shared positive reflections
on online learning, saying it reduced stress and suited thejr children well.
However, others described serious |mpac.ts, including: the develq_p_ment of
issues and the absence of promised.supports to help students catch up.

Overall, the feedback reflects a strong need for clearer policiés, better
support systems; and more inclusive approaches to future emergency
planning.

~This s 4 simmary of the parents' voices: please refer to the app endi for fidl answers:
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Parents also highlighted unequal access to technology and’
supports, with some children falling behind more than. others. Tho
special educational needs, disabilities, or neurodivergénce were especi
at-risk, -and their families reported higher levels of stress:and regression
Views on measures such as masks and restrictions were ‘Mmixed: some valued
them for safety, while others felt they created extra barriers and anxiety for
children,

Looking -ahead, parents want schools and policymakers to be better
prepared. They asked for clear and consistent communication, fairer support
for vulnerable learners, dnd flexible systems such as hybrid learning that can,
be used when heeded. Parents’ experiences during COVID-19 offe :
important lessons to ensure that, in .any future emergency, children’s
education, social developmient, and emotional health are protected.







Schools closed, l¢ d ¢ : _
families. To learn ut the ec e National
Parents  Council (NPC) : their children’s
experiences during ftel The goal was to
understand how stude ' ]
and feelings, and wher

Parents were mwted e
consultafion that

to the NPC data base of parents of childr
survey was open from 20" of June 2025 till tl
During this time, a total of (13} parents compl
-opinions of all parents who took part in the surv
this section,




Surveys

A survey titled Covid-19 was sent to parents to collect feedback. The survey.
asked a number of questions to find out how parents felt about their
children’s. experiences during the Covid-19. pandemic, and any current
lasting effects.

It included a mix of multiple-choice questions, rating scales, and open-
ended questions. This gave parents the opportunity to choose answers that
sujted their views and also share extra thought-s. Parents were also asked to.
think about how well schools supported their child’s learning needs. The.
main results of the survey, including key pomts and parents’ opmlons Will
be shared in this section.



Number of Parents
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Survey Fin
When asked whether school closures during the pandemic affected their
child, the majority of parents reported a negative im pact. One parents each

selected a positive effect or no effect, while no parents were unsure (see
Figure 1),

@ Yes,inariegativeway @ Yes,inagoodway < ‘No, it-didn'taffect them. & 1am not sure

{Figure 1)

Did school closures dusing the COVID-19 pandemic.affect your child?’

Parents were asked to rate the extent to which school closures affected
their child. Most responses were between 7 and 10, indicating a strong
impact. Just one parent reported a weak impact (between O and 3) (see
Figure 2).

0 1. 2

No Effect. Very Affecte
{Figure 2

To what extent did the school closures affest your ¢hild?




When parents were asked how school closures affected their child; parents
mast comm_only selected emotional, social, and acadermic impacts. Physical
effects and other types ‘of impact were mentioned less frequently (see
Figure3),

& Emotionally {their mehital health and'well'beih_g}_ & Soci'él!y {how they got on-with ntEers}

i Academically {their learning) 45 Physically € Other

{Fipure 3

How did the school closures affect yourchild, did it affect them? (select as many aé
nead!

One. parent selected that their children was impacted in :

other to the options given within the survey. This parent note _
impacts for their child, mentioning that they saw a “regression in‘beha
in them.

“This is'a summary of the parents’ voices; please refer to the appendix for fuil answers.




When parents were asked what should be dohe differently if something like
COVID-19 happened agam they suggested a variety of ideas. The most
common answer was that schools should stay open and not close at all.
Other suggestions included having hybrid learning plans ready in advance,
__prowdlng small-group or one-to-one tutoring, and preparing printed
materials for students who do not have internet access. A few parents
chose practising remote learning. once a year, following the same
procedures as during COVID-19, or another option (see Figure 4).

& Do notclose schoolsat all & Prepare hybrid leaming-.'_plans in.advance
& Offer small-group or ohe-an-onk titoring
i Prepare printed materials for studerits who do not have internet accéss
& Practice remote learning once avyear to stay ready % Other

# No, we should follow the same procedures as the Covid-19 pandemic

8 Keep somie:learning online even when.schools are. dpen Close schools f

L SR A RN T LN

{Figure 4}

I there was anather pandemic ar similar everit, should We do differe
education? {Select all thatidpply)

p/start” t_-h-af

One parent mentioned that the main issu ;
' ried after the.

oceurred in'terms of schools opening and closin,
initial school closures. This parent-also believed that t
should have been made up for over the summer.

“Thisisa summary of the parents' vaicas; please refer-to the appendix fos full answers. :

When parents were asked whether school closures made it more
‘their child to move to the next stage in their educational journe
of parents said the transition was more difficult. The remalnlng :

that they were unsure or that the closures made no diffi '
felt that closures made the transition easier (see Figure 5).



@ Moredifficilt. @ lamnotsure 4% Nodiffersnt - Easier
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(Figure 5

A transition is when a child movesfrom one schoal settingto anather. Do you think schog
closures made your child'stransition?

-mdlcatm_g a strong_effec-t. A-smal_l_er grou-p.gave a- lo /
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{Figure 6}

To what extent do you thirk schoot clasures affected Your éhild's transitio
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When parents were asked whether their child’s current school attendance
had been affected by COVID-19 closures, parents most commonly reported
that it has gotten warse, closely followed by no reported change. One
parent. was unsure and one parents selected that their child’s attendance
had improved {(see Figure 7).

@ Yes, theirattenidance got worse. @ No, it hasn'taffected them. = |am not'sure

#2 Yes, theirattendance has improved

{Figure 7}

Ba you think yourchild's current attendance at schoolis affected by schoot closures during
COVID-197

Parents were asked to rate the extent of COVID-19 school closures on ‘their
child’s current:attendance. The majority of parents gave uppér-range ratings
{7-10), indicating a high effect. A smaller number of parents gave moderate
rat;ing's (4-8), _a'nd'_just one parent gave a low score (0-3) (see Figure 8).

30
25 -
20
10 - -
Q.5
0.0

0 1 9 10,

No Effect Very Affected

{Figure 8)

To what extent has your child’s current attendance at school been affected by schoot
clogures during Covid-19?




When parents were asked whether their child had access to a device and
internet for remote learning, the most common response was that their
child was fully equipped. Smaller numbers said their child had no access to
a device, that devices were not used for learning, or that they were only
partially equipped. One parent said remote learning was not needed (see.
Figure 9).

& Yes, fullyequiped @ Noaccess to 3 device Devices were not used for remote learning

@ Partially equipped (eg. shared device o pooF connection) %5 Not:applicable (nd fernete learning needed)

{Figure 8}

‘When schools were closed during COVID-19, did your child have access to a device and
internet for remote learning tifapplicable?

When-'parents‘ were asked how confident they felt supporting their child’s
learning at home during school closures, the majarity of parents said they:
were not confident. A smaller number of parents reported feeling either
‘somewhat confident or very'confident (see Figure 10).

@ Notconfident @ Somewhat confident” & Very confident

{Fidure 10V

How confident did you feel supporting your child’s learning athome?




When parents were asked to rate communication from theif child’s school
during closures, the most commen response was that communication was
good, followed by poor. S‘malier'numbers of parents rated it as excellent or
very poor, and just one parent each said that communicatioh was fair or
there was no communication at all {see Figure 11).

@ Good 3 Poor @ Excellent Very Poor & Fair

& There was no communication from my child's school

(Figare 11}

How would you rate the-coemmunication from your child's school during schoot closures?

When parents were asked what kind of learning materials or support their
child received during school closures, the'most common response was that
no learning support was provided. Online live classes and paper-based
materials were also mentione.c_l, followed by recorded lessons. A few
parents referred to other types of learning materials. No parents said thei
child received a tablet or device, and none were unsure about what w
provided (see Figure 12).

#% Nolearning support was provided @ Online live'classes & Paper}bb’sed'learning.pa_c :

# Recorded lessonsorvideos @ Other learning materials -~ Tablet or other device

(Figure 12)

What type of ledrning materials or support was provided during Closures? {
appiy} '




When parents were asked how helpful their child found the materials and
support provided during closures, the most coniron response was that
they were somewhat.-helpful. Multiple parents also felt it was neutral, very

unhelpful, or not applicable. Just one parent each viewed them as very
helpful and somewhat unhelpful (see Figure 13).

@ Somewhathelpful @ Very Unhelpful - Neither helpful nor unhélpful % Nt applicable

& Very he’lpful £ Somewhat-unhe_lpful

{Figure 13}

Hoiw helpful did your child find the miaterials and stpport provided?

Parents Wer'e aske'd whether they believed the go'v'ernr'nent "m'a‘de the right

Others were unsure (see Flgure 14)

& Yes & No  # idon'tknow

{Figure 14)

During COVID-19 there was a reguirement to-wear masks in schools some of the timi
you think the government made the correct decision regarding the use of masks in sch:
during COVID-197




Following. parents’ responses on whether the government made the right
decision about mask use in schools during COVID-19, they were invited to
explain their views in ‘more detail. Several parents said there should have
been different rules for children in special schools. They pointed out that
masks were especially difficult for children with sensory issues or language
delays. One parent suggested that only staff in special schools should have
worn masks, while another felt that teachers in special schools should have
received the COVID-19 vaccine earlier.

Other parents were more critical of masks. One said they were completely
unnecessary and made it harder for children to learn and interact with
others. In contrast, another parent strongly supported masks; especiaily in
special schools where more vulnerable children attend.

“This is-a summary of the parents' voices; please refer o the appendix for full-’a_ns&&g_ers,.
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VIBWS on measures such as masks and restrICtIDnS were m : some value
them for safety, while others felt they created extra barriers and anme.ty for
children. '

Looking ahead, parents want schools and policymakers to be" better
prepared. They asked for clear and consistent communication, fairer support.
forvulnerable learners, and flexible systeims such as hybrid learning that
be used when needed. Parents’ experiences during COVID-19 offer
important tessons to ensure that, in any future emergency, children’s
education, social development, and emotitnal health are protected.
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Surveys

A survey titled Covid-19 was sent to parentsto collect feedback. The su rvey:
asked a number of questions to find out how parents felt about their
children’s experiences. during the Covid=19 pandemic, and any current
lasting effects.

K i'nclud_'ed & mix of multipte-choice guestions, rating scales, and open-
ended questions. This gave parents the opportunity to choose answers that
suited their views and also share extra tho‘u-ghts. Parénts were also asked to.
think about how well schools supported their child’s learning needs. The
main results of the- survey, including key points and parents’ opmlons ‘will
be shared in this section.




Number of Parents

Survey Findings

When asked whether school closures during the pandetic affected their
child, the majority of parents reported a negative impact, One parent said
the closures were beneficial for their child (see Figure 1).

@ Yes.inanegativeway % Yes,inagoodway @ lamnotsure 4 No, it didntt affect them
14

13

(Figure 1)

Did school closures during the COVID-19 pandsmic affect your chilg?

Parents were asked to rate the extent to which school closures affected
their chitd. All responses were between 7 and 10; indicating a consistently
strong impact. (see Figure 2).

10
8
4
2
) 1 2 3 4 ) &
No Effect

Very-Affec‘ted
[Figure 2

To what extent did the school closures affect your child?



When parents were asked how school closures affected their child, parents
most commonly selected social, academic, and emotional impacts. Physical
effects :and other types of impact were mentioned less frequently (see
Figure 3).

2] Sbcially__{ho_w they-got on with.others} e Académicall_\.f {theiriearning}

@ Emotionally (their mental health and well being) & Physically. @ Other

{Figure 31
How did the school closures affect your child, did it affeét them? (selectas r
need]

Some parents shared different ways that school closur s affecte

children. One parent said their child found it hard to cop
school routine and really missed spending time with
parent explained that the closures made their chil
worse.

’Tﬁi s is a summary of the parents' volces; please raferta the appendix for full answers.




When parents ‘were asked what should be done differently if a similar
event happened again, the most popular suggestions were to avoid closing
schools and to offer small-group or one-to-one tutoring. Some parents
also recommended keeping somé learning online even when schools are
open, providing printed materials for students without internet access,
and preparmg hybrid tearning plans in advance. A few suggested practising
remote learning once a year or had other ideas. Only one parent felt the
same approach used during the Covid-19 pandemic should be followed,
and no one supported longer school closures (see Figure 4).

4 Do notclose schoots.atalf @ Of_fer small:group of bne-on-one tutaring
#% Keep sc:m_e'léarni'n'g_ pniin_e.even when schools are open
%+ Prépare:printed materials for students who-do not have i_nte_rnef 2CLEss
& Prepare hybrid learning plans in advance: @ Practice remote Iearﬁing__ once a yearto stay ready
# Other 3 No, weishould follow the same procedures as the Covid-19 pandemic

- Clese scheals for longer
10

o K B oo e

{Figure 4}

If there was another pahdemic or similar evant, should we d
ediication? (Select all that apply}

children with additional needs. Another at
arrangements shoutd be made for children who art in online
learning.

*This7$ a summary of the parents’ volces: pigase refar to the appendis for full answers,

difference. No parents reported _tha_t closures made the "
(see Figure 5).
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(FigLike 51

A transition Is wihen a child moves from ona school serting to another. Do you think s
closures madeyour child's transition?

Parents were asked to to rate the impact of school clos
transition between school settings. The majority gave

No Effect

iFigure 6)
Towhat.extent do you think school closures affecred your chs




When parents were asked whether their child’s current school attendance
had been affected by COVID-19 closures, most parents were unsure. Some
parents reported attendance being declining or unaffected, white just one
parent reported-seeing improvements (see Figure 7).

#: lam nat sure- @ Yejs; their attendance gof worse @ No, jt hasn'taffected them

# Yes, their attendance has improved

IFigure 75

ERICY

Do you thinkyour child's cirrent attendance at sthool is affected by school cig
LCOVID-19?

indicating a strong effect (see Figure 8).
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No Effect _
(Figure 8)

To what extent has your child's current dttendance at schoel been affectad by,

clostres diring Covid-197?




When parents were asked whether"‘ their child had access to a device and
internet for remote learning, half said their child was gither fully or partially
equipped. A few parents said their child had no access to a device or that
devices were not used for remote learning. One parent said remote learning
‘was not needed (see Figure 9).

@ Yes, fullyeguiped @ Partially eqiipped (é.g. shared device or poor connection) £ No.access to a device

. Deviceswere notused forrémote learning 25 Not applicable [no remote learning needed)

{Figure 9}

When schools weré closed during COVID-19, did vour child have access to a devite and

internet for remote learning {if applicable}?

When parents were asked how confident they felt supporting their
learning at home during school closures, the majority of parents s
were not confident. The remaining parents. reported feeling s
confident, while no parents felt very confident (see Figure 10).

& Notconfident. @ Somewhatconfident @ Veéry confiderit

{Figure 10}

How confident digd you feel supporting your child’s {earning at hon




When parents were asked to rate communication from their child’s school
:durmg closures, most parents rated it as fair or poor. A smaller number of
parents rated it-as.excellent or ‘good, while one rated it as very poor and one

reported that there was ho communication from: their child’s school (see
Figure 11).

# Fair & Poor @ Excellent @ Good Very Poar

@ There was no communication from my child’s schcu_o_l'

{Figure I1i

How would you rate the communication fro rehifd's sof
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# No léarring support was provided @ Paper-based Ie_arri.j_ng packs @ Cnline live classes

4 Retorded lessans orvideos. @ Otherlearning materials Tablet pr_ofher:de\éice. % Not sure

7

{Figure 12)

What type of learning materials or support was provided during closures? (Select al{ thar
apply]

When parents were asked how helpful their child found the materials and
support provided during closures, the most common response was- that this
was not applicable to their child, this was followed by parents reporting tha
it was very unhelpful. Some parents felt that the materials their child
received was very or somewhat helpful. Few parents described the sugport
they received as neutral or somewhat unhelpful (see Figure 13).

& Notapplicable @ VeryUnhelpful @ Very hefpful @ Somewhat helpfy

i Neither hefpful nor unhelpfuf % Somewhat: qnhelpfui




Parents were asked whether they believed the government made:the right
decision regarding mask use in schools during COVID-19. Responses were
divided, with slightly more dlsagreemg with the decision than agreeing.
Others were unsure (see Figure 14),

HBNo @ Yes - ldon'tknow

{Figure 14)

During COVID-18 there was a requirement to wear masks In scheols some of the time. Do
you think the government made the correct dedision régarding the use of masks inschools
during COVID-197

When asked whether the government made the right decision a_b'o.ut m

SItuatlon

Many parents were critical. They felt that masks ‘and school ¢

existing challenges worse; leaving their children excluded o
support. Parents also felt schools were not ready to m
children in special classes during the pandemic.

and lacked flexibility for these-children.

*THi3 18 a.summary of the parants’ voices; pleasa referto the appendix for full answers.
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Home.

Parents said remote learning was stressful and upsetting for both
and families. Some reported that their children became mere frus
had more emotional outbursts, and lost their usual roij nes. Families
felt isolated and unsupported. '
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*This suimmary captures thé kay themes raised by par e roferto the appendin




heightened sense of being overiooked in go
school closures; remote tearning, and access

and the shift to online learning, which most parent
their child, Parents described the experience as. is
and their children as struggling both emotionally and ac |
of support services, such as therapy and counselling, was. described |
causing further setbacks. '

Looking ahead, parents want schools and policymakers to be: better
prepared, They asked for clear and consistent communication, fairer si
for vulnerable learners, and flexible systems such as hybrid learning th can
be used when needed: Parents’ experiences <during COVID-19 offer
important lessons to ensure that, in any future emergency, children’
education, somaldevelopment and emotional health are protected.




children’s education, friendships;, and
managed well, many parents described
around children’s mental health, loss of so
with learning.

therm 'fcr'r'safety, whij[e__ others felt.they created extra barriers
chitdren.

prepared They asked for clear and censmtent cornmumcatlon fairer support
for vulnerable learners, and flexible systems such as hybrid learning that
be used when needed. Parents’ experiences. during COVID-19 offe
|mportant lessons to ensure that, in any future emergency, children’s
education, -social development, and emotional health are protected.







